
Simple Play Rubric 

All statements taken directly from the AEPS 
 

Sensory Exploration Simple Motor 

Actions 

Functional Use of 

Objects 

Representational 

Play 

Imaginary Play Maintains 

Cooperative 

Participation 

Initiates Cooperative Play 

Child acts on objects 

using sensory 

examination (e.g., child 

looks at, manipulates, 

listens to, sniffs, and 

mouths objects).  

 

Sensory examination 

includes the use of any 

sense (e.g., visual, 

auditory, tactile, 

olfactory, gustatory) 

that allows the child to 

gain information about 

an object. 

Child acts on objects 

using simple motor 

actions (e.g., 

mouths, pats, bangs, 

shakes, rubs).  

 

Simple motor actions 

are any group of 

actions used on 

objects irrespective 

of the physical 

characteristics of the 

objects (e.g., when 

given a rattle, a small 

squeeze-toy, or a 

cloth book, the child 

bangs, shakes, and 

mouths all objects in 

a similar fashion). 

 

 

Child acts on objects 

using functionally or 

socially appropriate 

actions.  

 

Functionally or 

socially appropriate 

actions are those for 

which the object was 

intended or designed 

(e.g., child holds play 

telephone to ear, 

puts comb to head 

and attempts to 

comb hair, puts 

glasses on eyes). 

Child uses one 

object to represent 

another (e.g., child 

uses a box as a hat, 

a spoon as a 

telephone, a stick to 

stir food). 

Child uses imaginary 

objects in play. Imaginary 

play consists of child 

pretending and/or imagining 

that an object and/or event 

is occurring (e.g., child 

pretends to climb a 

mountain in a classroom, go 

to outer space in a 

cardboard box, have lions 

and tigers in cages when 

pretending to visit the zoo). 

 

Child plays using imaginary 

props, alone or with peers 

(e.g., child gallops around 

room pretending to hold 

reins and says, “Giddy up, 

horsie, go fast”; child 

pretends to feed doll with 

imaginary spoon). 

 

 

Child maintains job, 

role, or identity that 

supplements another 

child’s job, role, or 

identity during a 

cooperative activity 

(e.g., peer says, “You 

hold these”; child holds 

two blocks together 

while peer puts a third 

block on top to build a 

house; child holds truck 

axle while peer puts 

a wheel on the axle). 

 

Child uses verbal or nonverbal 

strategies to initiate cooperative 

activity and encourage peer(s) 

to participate.  

 

Cooperative activities are those 

that: 

1) require one or more peers; 

 2) encourage children to 

share/exchange or assist one 

another with materials; 

 3) contain jobs, roles, or 

identities for children to 

assume; and 

 4) often lead to mutual benefit 

for those participating (e.g., 

child says, “Come on, let’s build 

a house” to group of peers; 

child assigns jobs, roles, or 

identities and encourages 

peers to carry them out; child 

says, “You play with this truck,” 

while handing truck to peer as 

child pushes another truck; 

child says, “It’s time to clean 

up” to group of peers, assigns 

jobs to be done, encourages 

peers to carry them out). 

 

Child assumes recognizable 

roles or identities when playing 

with peers by announcing the 

role or by changing voice, 

manner, or behavior to indicate 

an identity (e.g., child says, “I’ll 

be the bus driver,” sits in front 

seat of pretend bus, and tells 

other children in an adult voice, 

“Please sit down and be quiet 

while I’m driving”). 
 

 

 



Entertains self by 

playing with toys 

 

Observes Peers Plays Near One Or 

Two Peers 

Responds To 

Peers Social 

Behavior 

Initiates Social Behavior 

Toward Peers 

Initiates and 

Maintains Interaction 

With Peers 

Interacts with Others As Play 

Partners 

Child plays 

appropriately with toys 

without adult 

assistance (e.g., with 

or without adult in the 

room, child plays with 

toys by him- or herself; 

in a small classroom 

with other children, 

child selects toys and 

plays by him- or 

herself). Child may or 

may not be close to 

adult or peers. 

Child watches peers 

who are playing 

nearby. 

Child maintains play 

near one or two 

peers (e.g., child 

plays with toy cars 

and a ramp while 

nearby in the same 

room his peer plays 

with Legos; two 

children play in the 

dramatic play area, 

one plays with dolls 

and the other 

pretends to cook; 

two children work 

side by side, each 

putting pieces into 

their own puzzle). 

Children do not need 

to be playing in the 

same activity or 

using the same toys. 

Child responds with 

socially appropriate 

affect to peer’s 

social behavior (e.g., 

peer says, “Hi,” child 

says, “Hi”; when 

peer hits child, child 

says, “Don’t”; peer 

offers cracker, child 

takes it). 

Child initiates social 

behavior toward peer (e.g., 

child gives toy to peer; child 

smiles at peer; child directs 

communication toward peer; 

child waves at peer; child 

calls out peer’s name). 

Child initiates and 

maintains interaction 

with peer for two or 

more consecutive 

exchanges (e.g., child 

hides in cupboard, peer 

knocks on door, child 

opens door and laughs, 

and peer closes door 

and knocks again; child 

uses bricks to build 

wall, peer adds 

additional bricks, and 

the two children look at 

each other, laugh, 

knock the wall down 

and begin building 

again; child approaches 

peer, reaches for peer’s 

toy and offers own toy, 

peer turns away, child 

taps peer on shoulder 

and offers toy again). 

An exchange consists 

of a response from the 

child and from the peer. 

Child interacts with others as 

play partners during daily 

activity by doing the following: 

• Responding to others in 

distress or need 

• Establishing and maintaining 

proximity to others 

• Initiating greeting to others 

who are familiar 

• Responding to affective 

initiations from others 

 

 Groups Objects By 

Physical Attribute 

Groups Objects By 

Function 

 Groups on basis 

category 

Groups basis of specified 

criteria 

  

 Child places all 

objects into groups 

according to some 

physical attribute 

(e.g., color, shape, 

size, texture). When 

playing with colored 

blocks, child 

separates them into 

groups according to 

color; after playing 

with toy vehicles, 

child puts large 

vehicles on one shelf 

and small vehicles 

on another. 

Child places all 

objects into groups 

according to function 

(e.g., things to eat 

with, things that go in 

water). Before water 

play activity, child 

chooses from a 

group of toys all 

those appropriate for 

water play. 

Child places all 

objects into groups 

according to some 

categorical criterion 

(e.g., food, animals, 

clothing). Adult may 

provide categories 

(e.g., “Put the food 

on the table and the 

clothing in the box”). 

Child specifies a criterion & 

places all objects into 

groups according to that 

criterion (e.g., category, 

function, physical attribute). 

When playing with group of 

miniature objects, child 

separates objects into 

groups of people, animals, 

and vehicles; child 

separates objects according 

to color. Adult may provide 

general cue (e.g., “Put all 

the ones together that go 

together”). 

  

 


